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This study examines the concept of uswah hasanah in Surah Al-Ahzab 

verse 21 as a theological and pedagogical foundation for prophetic 

moral education in Islam. The background of this research is the global 

moral crisis, marked by the rise of individualism, materialism, and the 

reduction of education to a merely technical-cognitive process that 

neglects ethical and spiritual dimensions. The objective of this research 

is to analyze the theological and pedagogical dimensions of uswah 

hasanah, to explore the relevance of Prophet Muhammad’s صلى الله عليه وسلم moral 

values in the context of modern Islamic education, and to formulate a 

prophetic educational model that is responsive to the challenges of 

globalization and digitalization. This study employs a qualitative 

approach based on a literature review, using content analysis of 

classical Ahlussunnah wal Jama‘ah tafsir, classical Islamic 

educational works, and contemporary educational literature. The 

findings indicate that uswah hasanah embodies three main dimensions 

of prophetic education: the spiritual dimension (tazkiyah al-nafs), the 

moral dimension (ta’dib), and the social dimension (mas’uliyyah 

insaniyyah). The Prophet Muhammad’s صلى الله عليه وسلم exemplary character is 

understood not merely as a normative principle but as a pedagogical 

paradigm that integrates faith (iman), knowledge (‘ilm), and action 

(‘amal) in the character formation process. This study emphasizes the 

need to reorient Islamic education from an instructional-cognitive 

approach toward character development grounded in the lived example 

of the Prophet. Practically, this research proposes a prophetic 

education model that positions the teacher as a living example (uswah 

amaliyah), integrates prophetic values into the curriculum, and fosters 

a cultured, ethical educational environment in response to the 

contemporary moral crisis.
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1. INTRODUCTION 

The development of modernity marked by globalization, digitalization, and the acceleration of 

information technology has brought about fundamental changes in social structures, value orientations, 

and educational systems. While these advancements offer significant opportunities for the growth of 

knowledge and the efficiency of learning processes, they have also given rise to an increasingly evident 

moral crisis. This includes the rise of individualism, materialism, and the reduction of education to a 
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mere tool for achieving technical competence and economic success. Education, which ideally serves as 

a space for character formation and ethical awareness, tends to lose its spiritual and transcendental 

dimensions (Obiagu, 2023), (Zakir, 2025) & (Makarova et al., 2023). This phenomenon indicates that 

modern education systems have yet to fully address the needs of human beings as moral and spiritual 

entities, instead positioning them primarily as economic and technological subjects. 

In this context, modern education often evolves within an instrumentalist paradigm that 

separates knowledge from values. Knowledge is treated as a neutral, rational product, while ethics and 

spirituality are seen as private domains with little relevance to formal educational practice. 

Consequently, a generation emerges that is intellectually and technologically advanced but lacks a 

strong moral foundation and social responsibility. Various studies suggest that an educational 

orientation overly focused on cognitive and technical aspects tends to undermine students' character 

development (Avedzi, 2025) (Susilo et al., 2022). The increasing incidence of deviant behavior, empathy 

deficits, and ethical degradation in digital spaces strongly indicates that education has not fully fulfilled 

its role in holistic human development (Makarova et al., 2023). 

In the tradition of Islamic education, akhlaq (morality) is placed at the very core and primary 

objective of the educational process. Al-Ghazali emphasized that knowledge without morality produces 

intelligence devoid of wisdom (Al-Ghazali, 2005). Ibn Qayyim al-Jawziyyah identified tazkiyah al-nafs 

(self-purification) as the foundational basis of all moral behavior (Al-Jawziyyah, 2003). In a similar vein, 

Syed Muhammad Naquib al-Attas developed the concept of ta’dib as an educational mechanism aimed 

at producing adab-based individuals those who are capable of placing everything in its proper place 

within the divine order of values (Nuryamin, 2022). Contemporary research also shows that character 

education grounded in Islamic values significantly contributes to students' moral integrity 

(Muawwanah & Darmiyanti, 2022), (Halim et al., 2023). However, most of these studies remain 

normative in nature and have not systematically positioned the Prophet Muhammad’s صلى الله عليه وسلم example as 

the central methodological axis in moral education. 

Surah Al-Ahzab verse 21 explicitly presents the Prophet Muhammad صلى الله عليه وسلم as uswah hasanah, a 

perfect model for those who seek Allah and the Last Day. This verse carries not only theological 

significance but also profound pedagogical implications. The Prophet’s example is not merely a 

symbolic moral reference, but a living educational model that integrates faith (iman), knowledge (‘ilm), 

and action (‘amal) in everyday life. Several studies affirm that uswah hasanah holds great potential as 

a methodology for Islamic education, offering an integration of normative values and pedagogical 

practice (Ruswandi et al., 2022), (Muthiah, 2025). However, its use as a systematic and operational 

conceptual framework for prophetic education remains limited. This gap in the literature highlights the 

need to develop uswah hasanah beyond an ethical slogan into an applicable and transformative 

educational paradigm. 

Based on this background, the objectives of this study are: (1) to analyze the theological and 

pedagogical dimensions of the concept of uswah hasanah in Surah Al-Ahzab verse 21; (2) to examine 

the relevance of the Prophet Muhammad’s  صلى الله عليه وسلم moral values in the context of modern Islamic education; 

and (3) to formulate a prophetic educational model that responds to the challenges of globalization and 

the contemporary moral crisis. Theoretically, this study contributes to strengthening the epistemology 

of Islamic education by positioning uswah hasanah as the axis of integration between revelation and 

educational praxis. Practically, this research is expected to serve as a reference for curriculum 

development, the strengthening of teachers’ roles as moral exemplars (uswah amaliyah), and the 

cultivation of a civilized educational culture within Islamic educational institutions. 

Accordingly, this study positions prophetic education based on uswah hasanah as a 

paradigmatic alternative to the secularized model of modern education. The example of the Prophet 

Muhammad صلى الله عليه وسلم is understood not merely as an ethical ideal but as a transformative educational model 

that unites spiritual, moral, and social dimensions within a coherent value system. In the context of a 

global society marked by value fragmentation and ethical crises, this paradigm offers a solid and 

relevant normative foundation for developing an educational approach that not only enlightens the 

intellect but also nurtures the heart and cultivates human responsibility (Saufi & Muslimah, 2023), 

(Hidayat et al., 2024). 
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2. METHODS 

This study employs a qualitative approach with a library research design, chosen to explore the 

meanings, values, and conceptual construction of prophetic moral education derived from the Qur'an 

and Islamic scholarship. This method is ideal for examining normative-theological and pedagogical 

phenomena that require in-depth text interpretation rather than quantification. The study interprets the 

concept of uswah hasanah as a prophetic educational paradigm relevant to modern Islamic education. 

It employs primary sources, including the Qur'an, Hadith, and classical tafsir literature such as Tafsir 

al-Qur'an al-‘Azim by Ibn Kathir, and secondary sources like contemporary studies on Islamic 

education and character development. The research adopts a content analysis approach, utilizing data 

reduction to select relevant texts, thematic classification to categorize moral education dimensions, and 

conceptual interpretation to frame prophetic education within contemporary moral crises. 

Methodological triangulation and source triangulation ensure validity, comparing classical and modern 

perspectives to provide a robust, interpretative framework for understanding and reconstructing the 

concept of uswah hasanah in current educational practices. 

3. RESULTS AND DISCUSSION 

This section represents the core of the study, as it presents an in-depth discussion on the 

meaning of uswah hasanah in Surah Al-Ahzab verse 21 and its implications for the development of 

noble character education in Islam. The discussion is structured to address the study’s three main 

research objectives: (1) the theological and pedagogical dimensions of the concept of uswah hasanah, 

(2) the relevance of the Prophet Muhammad’s صلى الله عليه وسلم moral values in the context of modern Islamic 

education, and (3) the formulation of a prophetic educational model that responds to the challenges of 

globalization and the contemporary moral crisis. 

To maintain systematic coherence and analytical depth, the discussion is divided into four main 

sub-sections: (1) the theological framework of the concept of uswah hasanah, (2) the pedagogical 

dimensions of prophetic education, (3) the relevance of the Prophet Muhammad’s صلى الله عليه وسلم moral values in 

modern educational contexts, and (4) the synthesis of a prophetic education model based on uswah 

hasanah. 

3.1. The Theological Framework of the Concept of Uswah Hasanah in Surah Al-Ahzab Verse 21 

Surah Al-Ahzab verse 21 states: 

"Indeed, in the Messenger of Allah you have an excellent example for anyone whose hope is in 

Allah and the Last Day and [who] remembers Allah often." 

Theologically, this verse positions the Prophet Muhammad صلى الله عليه وسلم as al-qudwah al-mutlaqah the 

ultimate role model who embodies the implementation of divine revelation in real life. According to 

Ibn Kathir’s tafsir, this verse serves as an implicit command for Muslims to take all aspects of the 

Prophet’s life as a behavioral standard, including his acts of worship (‘ibadah), social transactions 

(mu‘amalah), and ethical conduct (akhlaq) (Ibn Kathir in Wara et al., 2024). Al-Qurtubi emphasizes that 

uswah hasanah refers not only to ritual worship but also to the Prophet’s comprehensive approach to 

social life, politics, and humanitarian ethics (Wara et al., 2024). 

Al-Baghawi adds that the Prophet’s exemplary conduct encompasses the perfection of faith, 

sincerity of intention, patience in facing trials, and unwavering moral integrity in all situations (Wara 

et al., 2024). Thus, the concept of uswah hasanah holds a deeply theological significance, as it presents 

the Prophet as the living embodiment of the Qur’an itself. This aligns with the well-known testimony 

of Aisyah (may Allah be pleased with her), who said, “His character was the Qur’an” (khuluquhu al-

Qur’an), indicating that the Prophet’s ethics were a direct manifestation of divine revelation. 

From the perspective of Islamic educational theology, the Prophet Muhammad’s صلى الله عليه وسلم role as the 

ultimate example demonstrates that education should not rely solely on written norms but must also 

involve living role models who embody those values. The Prophet’s example serves as a bridge between 

revelation and social reality, between ideal values and practical application. Therefore, uswah hasanah 

should not be understood merely as a normative moral concept, but as a lived pedagogical paradigm. 

This theological dimension reinforces the idea that Islamic education is inherently 

transcendental, rooted in the human relationship with God. Uswah hasanah directs education away 

from purely worldly orientations and toward eschatological awareness, as reflected in the phrase "for 

anyone whose hope is in Allah and the Last Day". This means that moral education in Islam is 
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eschatologically oriented, shaping a deep sense of moral accountability in human beings. 

Furthermore, the verse indicates that not everyone is capable of effectively taking the Prophet 

as a role model. Only those who possess three core attributes can do so: (1) orientation toward Allah, 

(2) consciousness of the Hereafter, and (3) frequent remembrance of God. This highlights that prophetic 

education requires a certain level of spiritual preparedness on the part of both learners and educators. 

In other words, moral education is not merely about the transfer of values, but about the cultivation of 

sustained spiritual awareness (Muthiah, 2025), (Ruswandi et al., 2022). 

In this context, uswah hasanah becomes the ontological foundation of prophetic education. 

Education is not merely understood as a process of intellectual development but as a comprehensive 

formation of faith and character. This perspective is in line with Al-Ghazali’s view that the ultimate goal 

of education is the refinement of character (tahdzīb al-akhlāq), rather than the mere accumulation of 

knowledge (Shobirun, 2024). 

3.2. The Pedagogical Dimension of Uswah Hasanah as the Foundation of Prophetic Education 

Pedagogically, uswah hasanah emphasizes that the most effective educational method is 

through example. Al-Ghazali asserts that moral character (akhlaq) cannot be adequately taught through 

verbal instruction alone; it must be demonstrated through the concrete actions of the educator 

(Rizayanti & Bustam, 2023). This view is reinforced by Al-Mawardi, who positions the teacher not 

merely as a mu‘allim (knowledge transmitter), but as a murabbi a moral and spiritual guide who 

nurtures the soul and character of the learner (Al-Mawardi, 2020). 

In the context of modern education, this example-based approach is especially relevant. 

Numerous studies have shown that the internalization of moral values is significantly more effective 

when students observe the behavior of exemplary figures, rather than simply receiving normative 

lectures (Ruswandi et al., 2022), (Halim et al., 2023). A teacher who demonstrates moral integrity, 

consistency in behavior, and spiritual sincerity becomes a living model for students in their character 

formation. 

The concept of prophetic education views the Prophet Muhammad صلى الله عليه وسلم as the ideal model of an 

educator. He not only conveyed divine revelation but also educated his community through direct 

example in his patience, justice, compassion, honesty, and social responsibility. Consequently, 

prophetic education emphasizes the integration of īmān (faith), ‘ilm (knowledge), and ‘amal (action) 

into a unified educational praxis (Roqib & Sabiq, 2022). 

Moreover, prophetic education positions the spiritual dimension as the pedagogical 

foundation. Ibn Qayyim al-Jawziyyah argues that the root of all moral character lies in maḥabbah (love 

of God) and murāqabah (awareness of divine supervision) (Al-Jawziyyah, 2003). Without these two 

foundations, moral education risks producing superficial obedience rather than genuine moral 

consciousness. 

In this regard, uswah hasanah functions as a transformative educational method. The Prophet’s 

example fosters moral awareness not through coercion, but through spiritual inspiration. Students learn 

not only from what is taught, but also from who teaches and how they live their lives. 

3.3. The Relevance of the Prophet Muhammad’s صلى الله عليه وسلم Moral Values in Modern Islamic Education 

In the context of contemporary Islamic education, the moral values of the Prophet Muhammad 

 as embodied in the concept of uswah hasanah hold significant relevance especially as education today صلى الله عليه وسلم

faces a global moral crisis marked by rising individualism, hedonism, and ethical relativism. While the 

advancement of digital technology and social media has brought unprecedented access to information 

and learning, it has also generated serious challenges to character formation. The phenomenon of 

cyberbullying, the spread of hate speech, identity manipulation, and the decline of digital 

communication ethics all indicate that technological mastery is not always accompanied by moral 

maturity (Yusuf, 2025), (Aisyah & Fitriatin, 2025). In this situation, the Prophet’s values such as honesty 

(ṣidq), trustworthiness (amānah), compassion (raḥmah), patience (ṣabr), and justice (‘adl) serve as 

critical ethical foundations to guide students in navigating digital realities with wisdom and integrity. 

The relevance of the Prophet’s moral values also becomes apparent in critiques of modern 

education, which tends to emphasize cognitive skills and technical competencies while neglecting 

character development. Various studies show that educational systems focused solely on certification 

and academic achievements are likely to produce intellectually capable individuals who may lack moral 
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integrity (Avedzi, 2025), (Susilo et al., 2022). From an Islamic perspective, such an approach is 

inconsistent with the divine purpose of human creation, which is to be moral and accountable beings. 

Prophetic education based on uswah hasanah rejects the dichotomy between knowledge and ethics, 

asserting that in Islam, these two elements are inseparable and mutually reinforcing. 

The example of the Prophet Muhammad صلى الله عليه وسلم is also highly relevant to the formation of 

pedagogical relationships between teachers and students. Imam Al-Mawardi emphasized that the ideal 

teacher is not merely a mu‘allim (knowledge transmitter), but a murabbi (character builder) who 

nurtures the soul of the learner (Al-Mawardi, 2020). This insight is particularly important in today’s 

educational environment, where authoritative figures are often replaced by digital media and popular 

influencers who may lack moral integrity. Research indicates that a teacher’s exemplary behavior 

significantly influences the character development of students, especially in fostering empathy, 

responsibility, and discipline (Putra et al., 2023), (Nenda et al., 2024), (Irayanti et al., 2024). Therefore, 

in Islamic education, the teacher does not merely deliver content but embodies and represents the living 

values of the prophetic tradition.a 

Furthermore, the moral values of the Prophet صلى الله عليه وسلم have broad social relevance in shaping a 

dignified and ethical educational culture. The Prophet was known as a figure who upheld justice, 

honored human dignity, and built the community of Madinah on the principles of brotherhood, 

tolerance, and collective responsibility. These principles are crucial in responding to the increasing 

social fragmentation and polarization in the era of globalization. Prophetic education based on uswah 

hasanah aims not only to shape personally righteous individuals but also to cultivate moral agents with 

social concern and a commitment to justice (Zakiah & Nursikin, 2024), Fauzan et al., 2022). 

Additionally, the Prophet’s moral values are highly relevant to efforts in establishing 

professional ethics across various fields of life. Studies by Novzyanti and Bustam (2023), as well as 

Noviani et al. (2021), show that the internalization of Islamic values in education contributes 

significantly to the formation of ethical professional identities characterized by empathy, honesty, and 

responsibility. This proves that morality-based education is not in conflict with modern 

professionalism; rather, it serves as a foundational element that strengthens it. Thus, uswah hasanah 

possesses an integrative capacity that bridges spiritual values with the demands of professional life in 

the modern era. 

The relevance of the Prophet’s moral values is also increasingly evident within the context of 

cultural globalization. The global flow of Western values many of which may be inconsistent with 

Islamic ethics poses a threat to the moral identity of Muslim youth (Nisar, 2025). Prophetic education 

rooted in uswah hasanah functions as a cultural safeguard that strengthens the moral and religious 

identity of learners while also equipping them with the critical and ethical capacity to engage in 

dialogue with global values. Hence, Islamic education is not exclusive or insular, but possesses great 

potential to foster ethical, cross-cultural engagement. 

Considering these various dimensions, it is evident that the moral values of the Prophet 

Muhammad صلى الله عليه وسلم are not only theologically essential but also pedagogically and socially relevant. Uswah 

hasanah offers a normative framework that is both firm and flexible capable of responding to the 

challenges of modern education in personal, institutional, and societal domains. 

3.4. Synthesis and Formulation of a Prophetic Education Model Based on Uswah Hasanah 

Based on the theological, pedagogical, and contextual analysis presented above, it can be 

concluded that prophetic education grounded in uswah hasanah constitutes an integral educational 

model that unifies the spiritual, moral, and social dimensions within a coherent pedagogical 

framework. This model is built upon the assumption that the primary goal of Islamic education is not 

merely to produce intellectually capable individuals, but to form human beings who are faithful, 

morally upright, and socially responsible. Within this framework, the Prophet Muhammad صلى الله عليه وسلم is 

positioned as both the central reference for values and the ideal pedagogical model who integrates 

divine revelation with lived practice (Ruswandi et al., 2022), (Muthiah, 2025). 

Structurally, the prophetic education model based on uswah hasanah can be formulated around 

three core pillars. The first is the spiritual-theological dimension (tazkiyah al-nafs), which involves 

cultivating awareness of tawhid (the oneness of God), love for Allah (maḥabbah), and consciousness of 

divine supervision (murāqabah), as emphasized by Ibn Qayyim al-Jawziyyah (2003). This pillar affirms 
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that education must build a transcendental orientation in learners’ lives, such that every learning 

activity is viewed as an act of worship and devotion to God. 

The second is the moral-pedagogical dimension (ta’dib), which focuses on character 

development through the internalization of prophetic values such as honesty, responsibility, patience, 

compassion, and justice. In this pillar, the teacher plays the role of uswah amaliyah a living example of 

the Prophet’s character in daily life. Al-Ghazali affirms that the effectiveness of education is largely 

determined by the moral integrity of the educator, as character is more effectively instilled through 

lived example than verbal instruction (Rizayanti & Bustam, 2023), (Shobirun, 2024). 

The third pillar is the social-transformational dimension (mas’uliyyah insāniyyah), which aims 

to foster learners' social awareness so they can actively contribute to building a just, civilized, and 

ethical society. This dimension draws upon the Prophet Muhammad’s صلى الله عليه وسلم social practices in establishing 

an inclusive and equitable community in Madinah. Prophetic education does not stop at the formation 

of personal piety but is directed toward social transformation grounded in the values of raḥmah 

(compassion), ‘adl (justice), and ukhuwwah (brotherhood) (Zakiah & Nursikin, 2024), (Fauzan et al., 

2022). 

This prophetic education model based on uswah hasanah simultaneously serves as a critique 

of the fragmented paradigm of modern education. Modern educational systems often separate 

cognitive, affective, and spiritual dimensions, resulting in a disjointed and partial learning process. In 

contrast, prophetic education views these dimensions as inseparable and interdependent. Thus, this 

model offers an integral-transcendental educational paradigm that restores the human being’s position 

as a moral and spiritual subject, not merely as an agent of knowledge production (Roqib & Sabiq, 2022), 

(Saufi & Muslimah, 2023). 

Furthermore, this model is relevant for the development of contemporary Islamic education 

curricula. The integration of prophetic values into the curriculum should not be limited to the addition 

of character education as a subject but must be internalized across all subjects and embedded within 

the school culture. Educational institutions should be designed as spaces for ethical practice, where 

values such as honesty, discipline, responsibility, and social empathy are actualized in everyday 

interactions (Putra et al., 2023), (Nenda et al., 2024). 

In conclusion, this synthesis affirms that uswah hasanah is not merely a normative concept but 

a transformative and operational educational paradigm. Prophetic education based on uswah hasanah 

provides a compelling response to the global moral crisis by offering an integrative approach that 

harmonizes revelation, reason, and social reality. This model holds immense potential for producing a 

generation of Muslims who are not only intellectually excellent but also spiritually mature and socially 

responsible thereby contributing positively to the advancement of human civilization. 
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4. CONCLUSION 

This study affirms that the concept of uswah hasanah in Surah Al-Ahzab verse 21 holds 

profound theological and pedagogical significance in the development of prophetic moral education. 

The Prophet Muhammad صلى الله عليه وسلم is positioned not merely as a normative moral figure, but as a living 

educational model who embodies the integration of revelation, ethics, and social praxis. The findings 

indicate that uswah hasanah encompasses three core dimensions of prophetic education: the spiritual 

dimension (tazkiyah al-nafs), the moral dimension (ta’dib al-nafs), and the social dimension 

(mas’uliyyah insāniyyah). These dimensions form an inseparable unity and serve as the foundation for 

shaping individuals who are faithful, morally virtuous, and socially responsible. Consequently, Islamic 

education grounded in uswah hasanah must not be reduced to mere cognitive development but should 

be understood as a comprehensive and continuous process of holistic human formation. 

Theoretically, this research contributes to the strengthening of Islamic educational 

epistemology by positioning uswah hasanah as the integrative axis between theological and 

pedagogical dimensions. The prophetic education concept formulated in this study broadens the 

understanding that Islamic education is not merely a process of transmitting knowledge but a 

transformative process of moral and spiritual development rooted in exemplary conduct. Practically, 

the findings of this study offer significant implications for curriculum development, learning strategies, 

and the role of teachers in contemporary Islamic education. The teacher is positioned as uswah 

amaliyah a living moral exemplar who not only teaches values but embodies them in daily behavior, 

thereby facilitating the internalization of ethical principles in a natural and contextual manner. This 

model of prophetic education based on uswah hasanah also serves as a constructive critique of the 

fragmented and secularized tendencies in modern educational paradigms. 

As a recommendation, future research should expand this study through empirical 
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investigations that examine the implementation of the uswah hasanah-based prophetic education 

model in Islamic educational institutions, including at the primary, secondary, and higher education 

levels. Furthermore, comparative studies between prophetic education and modern character education 

models are necessary to enrich cross-traditional academic dialogue. The development of assessment 

instruments for moral education based on the example of the Prophet Muhammad صلى الله عليه وسلم is also a critical 

agenda to ensure that the concept of uswah hasanah does not remain merely theoretical but becomes 

fully operationalized within the practice of contemporary Islamic education. 
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